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Perspectives on the Entangled History of New 
Education movement:




From the early twentieth century a ‘New Education’ or ‘Progressive 
Education’ movement in Britain engaged in transnational communications, 
conferences and publications in Europe. Ideas and experiments in Britain and 
elsewhere influenced reform of schooling in Japan （Yamasaki, 2010）.
Recent historical research in Japan has explored the reception of Western 
new education （Hashimoto, 2018）, but men’s contributions continue to 
overshadow those of women in published research. Historiography has 
tended to foreground male actors, but this paper contributes to correcting the 
balance by focusing on three pioneering women educators and transnational 
conduits, Elizabeth Hughes （1851-1925） in UK; Tetsu Yasui （1870-1945）1 in 
Japan; Harriet Finlay-Johnson （1871-1956） in UK. An overview of these 
three agents identifies three core ideas of progressive education: development 
of personality, respect for individuality, emphasis on self-spontaneous/self-
activity in education. These ideas developed in transnational exchanges. For 
an alternative historiography （Yamasaki & Kuno, 2017, 7） I focus on each 
individual’s involvement in educational administration and pedagogical ideals 
to understand how their identity was constructed through transnational and 
national networks in their careers. Unraveling their growth of identity and 
１　She often expressed her given name Tetsu as Tetsuko.
D12286-72002235_Ⅰ-Yoko Yamasaki.indd   1 2021/02/22   9:21:41
－2－
self as females in transnational exchanges, their manner of negotiation and 
resistance against tradition, engaging with intellectual networks of feminists 
and progressive educators, I consider how the descriptive possibility of an 
alternative entangled historiography of New Education.2 
Transnational activities and exchanges 
towards progressive education
I focus on transnational activities and exchanges between Britain and 
Japan by three agents to explore new channels or alternative perspectives.   
Elizabeth Hughes （1851-1925） 
Elizabeth Hughes was a Welsh scholar, teacher, and pioneer of teacher 
training for women and women’s education in Britain. She had little 
education as a child, but later attended a independent school in Cheltenham, 
eventually becoming a teacher at Cheltenham Ladies' College, under the 
mentorship of Dorothea Beale （1831-1906）. After that she became the first 
woman in the university to take first-class honours and was appointed 
principal of the Cambridge Training College （CTC） for Women in1884 
（Figure 1 and 2）. Hughes and her senior colleague Oscar Browning （1837-
1923）, principal of CTC for Men, were persuasive advocates of the 
importance of training for teachers. （Hirsch, 2004, xii） Her aim, when 
trained teachers were required following the Elementary Education Act of 
1870, was to create an elite corps of teachers, and to send these 
professionally trained women teachers into secondary girls’ schools. （Hirsch, 
２　Recently the naming of New Education in the historiography has been questioned. For example, 
see Karsten Kenklies, Book review: Educational progressivism, cultural encounters and reform 
in Japan, edited by Yoko Yamasaki and Hiroyuki Kuno, History of Education Journal of the His-
tory of Education Society, Online published Jan. 2020, 1-4, Routledge,  https://www.tandfonline.
com/action/showCitFormats?doi=10.1080/0046760X.2020.1718778, accessed 15  Jan. 2020. 
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210） In 1899 she left Cambridge for health reasons, that is, having “Shattered 
nerves through overwork” as she had repeatedly complained about overwork 
to the council of CTC （Hirsch, 188） an announcement that shocked the council. 
Figure 1：Elizabeth Hughes in1884
Source：Unknown
Figure 2： Cambridge Training College for 
Women new building 1895
Source： https://www.hughes.cam.ac.uk/
about-us/history-of-hughes-hall/, 
accessed  10 May 2020
Hughes was sent to Japan by the UK Government, visiting over 75 schools 
from August 1901 to November 1902, and lecturing to teachers about radical 
new teaching methods in many institutes in Japan （Ōno, 1989）, though her 
real mission and her report to the UK government was poorly documented. 
For Japanese educators her lectures and essays inspired them in terms of 
methodology and ethos. Her lectures to educators covered a wide range of 
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pedagogy from kindergarten to women’s education, J. F. Herbart to G. 
Stanley Hall, and from gymnastics for women to drawing and teaching of 
English. 
In Hughes’s lecture at the Kindergarten attached to Tokyo Women’s Higher 
Normal School on 5th October 1901, an audience of about 230 （Froebel 
Society, 1901f） （Figure 3）3, she insisted on educational aim for children in 
kindergarten as follows:
We educate children for reasons of their human nature, children need 
to develop their own individuality （Kojinsei）, and in this way, children 
might grow as mature adults who become the most influential people 
in the world. （Hughes, 1901, 59）
Figure 3： “Development and care of children’s individuality 
in the kindergarten” translated by Tetsu Yasui
Source： Fujin to Kodomo （Women and Children）, vol. 1, 
no.11, Froebel Society in Japan,1901, 57.
３　This lecture was given at the 22nd general meeting of Froebel society. See Yoko Yamasaki and 
Peter Cunningham,  Transcultural collaboration for personal development in early childhood ed-
ucation：Tetsu Yasui and Elizabeth Hughes, Gengo bunka kenkyuusyo nenpo （Mukogawa 
Women’s University annual report of Research Institute for Linguistic Cultural Studies）, vol. 29, 
2019, 1-16.
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The idea of children needing ‘to develop their own individuality’, was 
insisted on by Hughes, while the word of individuality （Kosei） was introduced 
into Japan （Udono, 2014, 68） in 1887, making a strong impressions on 
Japanese educators. 
Most Hughes’ lectures and talks were published in Japanese, especially 
three significant books for understanding her educational ideas: a serial 
lecture Kyojuhokogi （The Art of Teaching）, 19024 ; ‘Home of England’ as the 
first chapter in Katei no Mohan （Exemplification of Home）, 1902 （Figure 10）; 
and Eikoku Fuzoku （English Life）, 1902 （Figure 11）. In the translation by 
Prof Honda Masujiro there is Appendix in The Art of Teaching, sixty cardinal 
points given to students at the outset of lectures （Figure 4-9）, with a preface 
by the Principal Kanō Jigorō （1860-1938） entitled Miss Hughes’ Lectures on 
Pedagogy, Tokyo Higher Normal School for Men. Preface to the first article 
states: ‘Miss Hughes’ lectures are interesting and sharp in intelligence with 
the mixture of her own studies and own experiences of teaching; her critique 
of our education is worth listening to and quite useful.’ （Hughes, E. P., 1902a, 
1-4）
Japanese educators were inspired by her progressive ideas and ethos, 
which resonated with imperialistic ideology in Britain （Ikeda, 2014）. 
４　This lecture was constructed by sixteen times with two hours for trainees who became teachers 
in April, at Tokyo Higher Normal School for Men in January and February in 1902.
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Figure 4：Cardinal points 1-9, in the appendix. 
Source：Hughes, E. P., 1902a, 1.
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Figure 5：Cardinal points 10-19, in the appendix.
Source：Hughes, E. P., 1902a, 2.
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Figure 6：Cardinal points 20-29, in the appendix.
Source：Hughes, E. P., 1902a, 3.
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Figure 7：Cardinal points 30-38, in the appendix.
Source：Hughes, E. P., 1902a, 4.
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Figure 8：Cardinal points 39-52, in the appendix.
Source：Hughes, E. P., 1902a, 5.
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Figure 9：Cardinal points 53-60, in the appendix.
Source：Hughes, E. P., 1902a, 6.
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Figure 10：Cover of Exemplification of Home.
Source：Hughes, E. P., 1902b.
Figure11：Cover of English Life
Source：Hughes, E. P., 1902c.
According to her observations of Japanese patriarchy, women in Japan 
were dominated by men, and domestic ideology maintained strong powers 
restricting individuality of woman in general. ‘Education for women is 
necessary for better homes and the development of society and the nation’. 
（Hirsch, 201） Yet through ‘Homes of England’ or English Life her account of 
the wife as ‘a queen of the home’ in middle-class Britain （Hughes, 1902b, 
24-25）, another possibility, the concept of ‘good wife, wise mother’ in Japan, 
was created. 
After returning to the UK, her contributions are such that she was awarded 
MBE in the Order of the British Empire, for her services in British Red Cross 
Society, another significant social network during the First World War.5 She 
５　In the collection in the Imperial War Museum （IWM） in London, a charity, four photographs of 
Miss Elizabeth P Hughes, Member of the Order of the British Empire （MBE）, British Red 
Cross Society, WWC D8-6-32, were saved. https://www.iwm.org.uk/collections/item/ob-
ject/205380562, accessed 09 May 2020.
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became the sole woman on a committee that drafted a charter for the 
University of Wales, and in 1920 she received an honorary degree from that 
university. When the New Education movement became an international 
organisation, and the concept of self-government became a focus of its 
leading journal, the New Era of the New Education Fellowship in April 1921 
（New Era, 1921）6, Hughes published her opinion on ‘Self- Government in 
schools’ alongside sixteen other influential educators including Norman 
MacMunn （1877-1925）, Alice Woods （1849-1941） and J. H. Badley （1865-
1967） （Figure 12）. She mentioned that the problems or difficulties of ‘many 
teachers [who] still fear to introduce self-government’ can easily be removed 
if a few general principles are accepted, and she proposed such principles to 
develop citizenship.7 This proposal was clearly her expectation for the future.
６　She summarised the meaning of self-government and its application in schools: ‘The word “Self-
Government” is unfortunately used in two different senses-1st the pupil governing himself at 
any rate for a short period and within certain boundaries: 2nd the pupil taking a share in the 
government of the community.....Madame Montessori has developed wonderfully the first kind 
of self-government for young children, and her classes show us vividly that children work under 
these conditions with great enthusiasm and vigour. This kind of self-government develops initia-
tive, love of work, capacity for hard work, a moral power which can only grow rapidly in a 
state of freedom, a great widening of interests, etc.’, 
７　Her main opinions are: （1） Self- government should not be introduced suddenly... （2） In some 
schools self-government does not mean the making of laws, etc., but doing a good many tasks 
which take up much time, are often a grave anxiety and cause of worry to the pupils, and 
which otherwise would have to be done by the teachers... （3） It is obviously an advantage to 
copy as far as possible the customs of our national citizenship, e.g., to vote by ballot, to choose 
representatives, etc... （4） It is essential that if the pupils make a mistake, e.g. choose bad repre-
sentatives, or make foolish laws that they should not be allowed to alter them for a given period 
so as to realise their mistake vividly by sad experience. （5） It is well to demonstrate to the pu-
pils the special advantages of the school community, e.g. their great freedom, they can make 
any laws; they know one another and their conditions at first hand
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Figure 12：Contents of The New Era
Source：New Education Fellowship, April 1921.
Hughes’ identification with her belief in the human-being as citizen had 
flexibility and strength, and through involvement in the New Education 
Fellowship she connected her hope to make a democratic society.8
Tetsu Yasui （1870-1945） 
Tetsu Yasui entered the male-centered education system as a woman 
teacher （Figure 13） and administrator for a women’s university while 
receiving advice from Hughes and Ume Tsuda （1864-1929）. 
 
８　IWM London Our Collections Miss Elizabeth Hughes, https://www.iwm.org.uk/collections/item/
object/205380562, accessed 10 May 2020.
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Figure 13：Tetsu Yasui of Tokyo Women's Normal School days
Source： Junko Takamizawa, Gonin no sensei tachi （Five women's 
teachers）, Nihon  Kirisutokyo dan shupanbu （Publishing 
Department of Christian group in Japan） , 1960, no page. 
See also Aoyama, N. 1949, 21.
In October 1897 Yasui studied Pedagogy and the History of Education at 
Cambridge Training College for Women （f.1885） in England under its first 
principal, E. P. Hughes （Figure 14）. Living independently as a woman, Yasui 
sent a comparative view to her friend on 2nd March 1900:
In Japan women are always dominated by men, which is tradition... It 
is no shame for me to be a single woman... It is the ultimate honor to 
live with God's will... Japanese women are always regarded like babies 
by men, and how men consider women in Japan is at a low level, a 
very worrying situation, I recognise. （Aoyama, 1949, 88-89） 
This was her determination just before returning home, on how she would 
live in Japan, and offers a critical viewpoint on the gender bias as it existed 
in Japanese society, while she had never been interested in women’s 
movements such as the suffragettes in Britain and Seito （Japanese Blue 
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stocking group, f.1911） in Japan. 
Visiting the Universal Exposition in Paris, and impressed by meeting there 
with Inazo Mitobe （1862-1933）, she returned to Japan in July 1900. She was 
eventually baptized as a Unitarian by Danjo Evina （1856-1937）10 on the 
Christian feast of the Nativity, 25th December 1900. Following her enjoyable 
work with Hughes, who stayed in Japan 1901-1902, her outstanding 
competency was fully demonstrated. But then she was ordered by the 
Japanese government to go to Siam （present-day Thailand）, in order to set 
up the Empress Girls’ School in Bangkok （Figure 15） and to teach female 
students from January 1904 to March 1907, in the meantime she was 
becoming infected with malaria. 
９　This phot was included in a letter from Yasui on 12 August 1898, Nao Aoyama, Yasui Tetsu Den 
（Autobiography: Tetus Yasui）, 1949, 58.
10　He was baptized by Leroy Lansing Janes （1838-1909） of Kumamoto Yo Gakko （Kumamoto for-
eign school in Kumamoto Prefecture）, first co-education school in Japan.
Figure 14：Article on relation Hughes and Yasui
Source：The Hughes magazine, Issue 21, December 2014.9 
https://issuu.com/hugheshall/docs/hughes-magazine-
issue-21_bb79a2d772ad54/26, accessed 10 May 2020
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Figure 15：With her Colleagues in Siam （present-day Thailand）
Source: Aoyama, N., ibid., 106.
Completing that mission for the Japanese government, she transferred to 
Wales, at Hughes’ suggestion, to study ethics and T.H. Green’s philosophy 
with J.S. Mackenzie （1860-1935） at Cardiff University（Figure 16）, at her 
own cost, September 1907 to June 1908. 
Figure 16： Professor J. S. Mackenzie and his wife Millicent 
Hughes Mackenzie （1863-1942）.
Source： Millicent Hughes Mackenzie （ed）, John Stuart 
Mackenzie, Williams & Norgate, 1936.
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Returning to Japan once more she was involved in a difficult situation for 
a Christian: as lecturer at Gakushuin 1908-1909; she helped Umeko Tsuda of 
Jyoshi Eigakujyuku （Tsuda College） part-time; lectured at Tokyo Women’s 
Higher Normal School in 1910 and promoted as professor in 1912. She at 
last chose to settle, as she became a college supervisor at Tokyo Woman 
Christian College in 1918 under president Nitobe, taking the role of president 
from December 1923 to December 1940 （ Figure 17, 18 and 19）. Yasui who 
expected education for woman did not deny that the ‘the good wife, wise 
mother’ concept, cultivated in the modernisation of Japan, as in an article 
entitled “Home Education versus Education for Women” in 1916 she stated 
that:
[The] conventional idea in Japan that educated women lose their 
motherhood is wrong...Women who have trained their intelligences 
and have wide interests and developed abilities of their judgement 
might make a good wife. （Yasui, 1916, 11-14）
She did not deny the role of mothers at home as a great responsibility to 
nurture children, and stated ‘The needs of the higher education for women 
arise from the need to qualify mothers.’ This statement therefore was set not 
only against the national consciousness of women as mothers in Japan, but 
also represented progress on the ideology of ‘Good Wife, Wise Mother’, 
which expressed her nationalism. 
Yasui faced the hard work of ‘being responsible for the life of each student’ 
（Aoyama, 1949, 226: Karasawa, 1979, 177） based on the respect of students’ 
individuality. Her identity with educational conviction and belief might be 
made in her own transnational network and knowledge. Moreover, her shock 
is to be noted as a key to understanding her identity, when policemen arrived 
at her university to arrest students who believed in Marxism and joined the 
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socialist movement. She advocated that they should speak about their beliefs 
and ideas, and should seek a legal judgment. （Aoyama, 1949, 169: Karasawa, 
1979,179） President Yasui thus aroused criticism from the media, but avoided 
the students’ withdrawal by putting pressure on their opponents. 
Figure 17：Main building of Tokyo Woman University
Source： https://www.twcu.ac.jp/univ/about/introduction/spirit/index.html, 
accessed 10 May 2020.
Figure 18：Opening ceremony of Tokyo Woman University, April 1918
Source： https://www.twcu.ac.jp/univ/about/spirit-and-history/archives/, 
accessed 10 May 2020.
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Figure 19：Graduating ceremony of Tokyo Woman University
Source： https://www.twcu.ac.jp/univ/about/spirit-and-history/, accessed 10 May 
2020. See also Nao Aoyama, 1949, 241.
Harriet Finlay-Johnson （1871-1956） 11
Qualified as a teacher through private study of Froebelian principles and 
practice, rather than through college training, at the age of 26 in 1897, 
Harriet Finlay-Johnson took charge of a small village school in Sompting, 
Sussex, as head-teacher, with her sister as the sole assistant teacher of 
infants. Finlay-Johnson reflected a growing Froebelian trend, but applied 
kindergarten methods equally to her fifty junior pupils across the age range 8 
to 14. Much of their curriculum focused on nature study pursued in an 
alternative space beyond the bounds of the classroom, cultivating school 
gardens and exploring the local environment. Out of classroom activities 
became an established feature of the curriculum: rambles in the surrounding 
country and on the local seashore, bee-keeping, gardening, and cooking. 
（Cunningham, 2018, 23-24） In 1902 she was prized as one of twelve 
excellent teachers by the local School Board.
11　The school building in Sompting is now a community centre which is named the Harriet John-
son Centre. On the side of the building is a blue plaque to Harriet Finlay Johnson. https://
en.wikipedia.org/wiki/Harriet_Finlay-Johnson, accessed 01 Aug. 2019.
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Chief Inspector Edmond Holmes （1850-1936）12（Figure 20）, ‘as a key 
figure in the New Education which became labelled the ‘Progressive 
Movement’’’ （Bowmaker, 2002, 92）, visited Sompting school on 26th 
November 1907 and observed her dramatic method, then re-visited two 
weeks later on the 11th, and again 12th with his friend with B. Hawker （1868-
1952） （Bowmaker, 2002, 89-90）. He was the most senior official responsible 
for the quality of the nation’s schools, and subsequently credited Finlay-
Johnson with transforming his view of education （Figure 21）. （Cunningham, 
2018, 23）
Figure 20：Edmond Holmes




12　Edmond Holmes became Chief Inspector of Elementary Schools in 1905. Holmes had a lifelong 
interest in Buddhism and pantheism, and his religious ideas permeate What Is and What Might 
Be. Nonetheless the book was an important contribution to the debate about the nature and 
purpose of education. In their 1980 book Inside the Primary Classroom （The ORACLE Report） 
Galton, Simon and Croll describe it as 'the first striking manifesto of the "progressives" in its to-
tal condemnation of the arid drill methods of the contemporary elementary school'.
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Figure 21：Harriet Finlay-Johnson
Source：Bowmaker, 2002, no page.
The relations between history and geography, and history and literature are 
very intimate and important. Historical stories acted out to gain knowledge of 
human nature （Figure 22）.
Figure 22： School libraries, real books, reading for information 
and for recreation.
Source：Bowmaker, 2002, viii.
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In August 1909 （Bowmaker, 2002, 106）, Finlay-Johnson got married to her 
former pupil George Weller （?1888-1952） who was 17 years younger than 
her, and she bravely fought the inevitable local gossip （Figure 23）. Marrying 
a former younger pupil was undoubtedly scandalous at that time, and no 
doubt a great shock to the whole village. Finlay-Johnson resigned on 24th of 
March 1910 （Bowmaker, 2002, 115）, just as previously another woman had 
resigned from the school on marriage, a common expectation. 
Figure 23：Wedding with her former pupil Mr George Weller
Source： https://search.yahoo.co.jp/image/search?rkf=2&ei=UTF-
8&gdr=1&p=Harriet+Finlay-Johnson#mode%3Ddetail%
26index%3D0%26st%3D0,  accessed 1 Aug. 2019.
Holmes in his 1911 book, What Is and What Might Be: A Study of 
Education in General and Elementary Education in particular 13, drew national 
13　In 1910 Holmes wrote a confidential memorandum in which he criticised school inspectors who 
had previously been elementary school teachers, and who were understandably angered when it 
was made public. Secretary to the Board of Education Robert Morant was forced to demand 
Holmes’ resignation, following which Holmes visited Rome to research Maria Montessori’s Casa 
dei Bambini （1906-1911）.
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and international attention to the work of a rural elementary school head-
teacher, a young woman, with the pseudonym ‘Egeria’. Holmes described 
how, in her school:
...  every child is, as a rule, actively employed. And bearing in mind 
that “unimpeded energy” is a recognized source of happiness...... there 
is a close connection between the activity of the children and the 
brightness of their faces. （Holmes, 1911, 155）
Finlay-Johnson, persuaded by Holmes, published The Dramatic Method of 
Teaching in 1911 and described her progressive method in a few introductory 
words. 
I taught my school children by the Dramatic Method... I feel sure that 
all educationists worthy of the name will agree that at the present day, 
more than ever before, only the very best will be good enough for the 
education of our children. （Finlay-Johnson, 1911, 15）
Holmes’s book is more philosophical and hers more pragmatic, offering 
between them not only a graphic account of progressive practice in many 
aspects, but also a most original and influential case study of drama as 
pedagogy. ‘Her explanations of activity and experience, exploration and 
discovery, creativity, individual and collaborative expression in the children’s 
work, and a new role for teachers, reflect the broad scope of new vehicles of 
learning that were being discovered and developed in the early twentieth 
century.’ （Cunningham, 2018, 23） Yet teaching through children’s drama 
tended to traditional literature such as Shakespearean plays, and the wall 
decoration and visual displays in the class room impressed middle-class tastes 
in the late Victorian and Edwardian era, though her teaching method was 
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certainly radical. 
Finlay-Johnson’s dramatic method of teaching, with its quality confirmed 
by HMI, was introduced into Japan by the translation of Holmes’ book in 
1913,14  and later in 1923 by different translators. Seishi Shimoda,15 a 
transnational conduit of progressive thought and practice, as an art teacher 
from 1921 at the independent Tokyo progressive school, Seijo Gakuen, 
translated her book into Japanese in 1923,16 in a single month, aided in 
scribing and copying by two women Umeko Hiragaki and Kaneyo Kobayashi, 
who later became teachers at Ikebukuro Children’s Village School, Tokyo. 
Arata Osada （1887-1961）, a scholar in Hiroshima,17 emphasised in its preface 
that ‘Education has to correspond to life....’ （Osada, 1923, no page）, and ‘In 
Europe and America the integrated method with drama and education has 
been heavily differentiated and developed, not simply drama set pieces 
performed by children for a public audience at a school’s Arts Festival.’ （ibid） 
He surprised his readers with Finlay-Johnson’s use of dramatic methods not 
only for history and literature but also nature study, geography and arithmetic, 
and he encouraged dramatization in education. 
In addition, Finlay-Johnson’s essay ‘Drama in Education’ was published in 
14　Translator Gentaro Matsumoto （1859-1925）, professor of Gakusyuin, received a letter from 
Holmes, in which he expressed his belief in Buddhism.
15　Shimoda also derived inspiration from A.S. Neill （1883-1973）, whose writings he translated into 
Japanese. He visited Finlay-Johnson in 1928 but the precise date is not clear, and Akira Okada 
（1923-2009） in Tamagawa University, Tokyo, informed Mary Bowmaker, biographer of Finlay 
Johnson, that a Japanese translation was made as Gekika seru kakuka kyojyuho in 1923. 
16　In Japan led by Kuniyoshi Obara （1887-1977）, children’s drama was initiated at a conference 
of National Elementary Teachers’ Association in Hiroshima, 1918. In Tokyo 2,000 elementary 
teachers observed the first public school drama performance at Seijo, and children’s drama in 
school soon became very popular among elementary schools all over Japan. See Cunningham P. 
and Yamasaki, Y. （2018） 20.
17　Osada, A. and Sawayanagi M., took an interest in progressive women teachers. They travelled 
abroad to observe school systems in the world for one year, visiting Giuslia Civita Franceschi 
（1870-1957） in Italy and Margaret McMillan （1860-1931） in London. See Osada, A. and Sa-
wayanagi M. （1923）.
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New Era, January 1923 and was introduced to Japanese educators in greater 
detail by translation in the monthly progressive magazine, Kyoiku no seikisha 
（Century of Education） in 1924. （Kyoiku no Seikisha, 1924） 
Perspectives on the entangled history of New Education: 
possibilities for an alternative historiography?
The first point requiring emphasis is the possibility of presenting an 
alternative historiography for these three agents, using the concept of 
‘translation’ as a lens. Hughes and Yasui related to each other as teacher and 
student, across an age difference of approximately twenty years, and entered 
into the male-centred education systems in their respective national societies, 
based on a gendered division of labor, supported by a few humanitarian 
educators of the opposite sex. Hughes’ legacy to ‘new education’ was that 
she not only opened the door of secondary education to women, but also 
conveyed the importance of responding to and encouraging the individuality 
of children. Her ideas were also aligned with those of progressive men like 
Cecil Reddie （1858-1932） and J. H. Badley in the New Education movement. 
Yasui’s ideals for education for women were gathered through her 
educational tourism. A key concept related with Yasui’s thought is 
‘Personalismus’, based on Christianity which was formed by practical life 
with Hughes and Philosophy and Ethics in British Idealism. Yet Yasui’s 
impact on women’s education was only for the middle class, where we have 
to recognize some limitation, from the perspective of modern expectations 
regarding gender. Nevertheless, she was one of the pioneers for improving 
the status of women, who suffered discrimination in her time. Ideas of liberty 
for women and mothers in the middle class opened the road for those who 
were to gain the right to a higher education later. In addition women had a 
way of interrogating their own interests and motivation, and addressed a 
broad intellectual knowledge with freedom and emancipation. 
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Finlay-Johnson’s progressive method represented new pedagogy supported 
by male inspectors including Holmes, and her Japanese translator. Many of 
her ideas, although she encountered typical gender problems, she would in 
time be taken up by what became known as the progressives and her work 
came to influence the curriculum in schools all over the UK and the USA, 
and Japan, remaining relevant to this day. The ideas of Hughes and Finlay-
Johnson, nevertheless lacked any critique of a gendered and classed society. 
From a modern perspective, a weak point in their progressivism appears to 
be a lack of teaching about awareness of women’s rights or a critical stance 
to traditional gender bias in acceptance of women’s primarily domestic role 
as wives and mothers. That problem may be seen as rooted in the lives of 
Hughes and Yasui as unmarried women with experience of childbirth, and 
Finlay-Johnson as women with inexperience of childbirth.
What we are concerned here is two ways we should put intentionally. 
Three agents engaged in a social and transnational network, established some 
personal ideals for education, fighting various forms of discrimination for 
native Welsh and Japanese, Christians and members of their own sex. They 
confronted gossip about their personal lives, whilst weaving a thread of new 
or progressive education within the imperial contexts that pertained in Britain 
and Japan, indicating the prospect of alternative histories. What I introduce 
in this article is a simple approach from Japan. We could describe a more 
nuanced and variegated historiography of New Education movement based 
on women’s activities, embedded in plurality channels, at the beginning of 
twentieth century in Britain and Japan, if we trace the intricate tapestry by 
following the many warps and wefts within their activities and administrations. 
Doing this we might clarify its history observed through a two-way lens, to 
identify any impact on Hughes’ or Finlay-Johnson’s ideas and pedagogical 
principles, following their relationship with the Japanese. 
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Appendix: 
The lives and careers of Elizabeth Hughes, Tetsu Yasui and Harriet Finlay-
Johnson: an overview
The table outlines their main activities as a linear progression in the 







1850 1851 ・ born to a Christian 
nonconformist 
（Methodist） family 
in Wales, her father a 
medical officer of 
health and chairman 
of the school board, 









・ born to a Shinto and 
Buddhist family，the 
warrior class, Tokyo.
・ enrolled into 
elementary school in 
Tokyo.
1871 ・ born in Hampstead, 









・ studied at Newnham 
College, Cambridge, 
the first year in 
which women were 
admitted to university 
examinations. Hughes 
studied at first Moral 
Sciences （to 1884） 
and then History 
（1884-5）.
・ a first in the moral 
science Tripos.
・ won a prize for her 
essay ‘The higher 
education of girls in 
Wales’
・ a second in history
・ appointed first 
principal of Cam-
bridge Training 





・ transferred to the 
preparatory school of 
Tokyo Women’s Nor-
mal School （TWNS）
・ transferred Women’s 
Higher middle school 
（THWNS）, abolition 
of TWNS.
・ entered Tokyo 
Women’s Normal 
School
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1890 1898
1899
・ Secretary of the 
Association for 
Promoting the Educa-
tion of Girls in 
Wales.
・ resigned as principal 










・ Associate teacher at 
Women’s Higher 
Normal School after 
graduation THNS.
・ Teacher at Iwate 
Normal School.
・ Teacher at Women’s 
Higher Normal 
School.
・ Order to abroad 
study for three years 
in Britain.
・ Study at Cambridge 





・ passed Certificate 
Examination （second 
division）, qualified 
teacher after working 
for eight years at St 
Mary's C of E 
School, Willesden.
・ appointed to 
headmistress at the 
village school, 
Sompting, Sussex. 
Her sister Emily was 
appointed to work in 
the infant depart-











・ visited Massachusetts 
and Chicago to study 
the probation system.
・visited Japan.
・ appointed as 
Professor of Japan 
Women University 
（pioneer of Women’s 
University in Japan）.
・ formed the Barry 
Twentieth Century 
























・ attendant and 
translation for 
Hughes.
・ Deputy head at 
Women’s Higher 
School in Bangkok.
・ study at Cardiff 
University under J. S. 
Mackenzie. 






・ prize for excellent 
teacher.




1910 1918 ・ MBE of the Order of 
the British Empire 
for her lectures in 





・ Lecturer at Tokyo 
Women’s Higher 
Normal School.
・ Professor at the 
University above.
・ Lecturer and a 









・ Holmes introduced 
Finlay-Johnson’s 
dramatic method of 
teaching in his book, 
What Is and What 
Might Be.
・ published Dramatic 
Method of Teaching.





・ received an honorary 
degree from the 
University of Wales.
・ published an article 
‘Self-government in 
school’ on the New 
Era.
・death.
1923 ・President at TWCC 1923, 
Jan.
・ published an article 
‘Drama in Education’ 
on the New Era.
1930
1940 1949 ・ CTCW renamed 
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Ⅱ．言語文化研究所　秋季言語 
文化セミナー（2019年度）
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日本漢字 能力検定協会（2015～17）『基礎から学べる！ 文章力ステップ』（４ 
級・３ 級・準２ 級・２級）
佐竹秀雄 （2017）「伝わる表現のための方策と文章指導」，（日本特許情報機
構『Japio YEAR BOOK 2017』 ）
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３　井上 ,  p. 56.

































７　時枝誠記の発言については、『現代国語教育論集成 西尾実』（明治図書，1993, p. 60）を参照。


















































校と社会』（1899）において、子どもの本能（the child's natural impulses 
and instincts）を活性化させることが学びにつながるとして、子どもの本能
や衝動を、① 社会的本能（会話・個人的親交、コミュニケーションなどの
social instincts）、②制作的本能・構成的衝動（the constructive impulse the 
instinct of making-the constructive impulse）、 ③ 探 究 本 能（the instinct of 




12　冨田博之『日本演劇教育史』国土社 , 1998,　p. 198.
13　John Dewey, The school and Society, University of Chicago Press, 1899.


















14　John Dewey, The Child and the Curriculum, University of Chicago Press, 1943（1902初版）, p. 91.
15　中野光「大正自由教育とデューイ」『デューイ学会紀要』21号，1980, p. 120.
図１：坪内逍遙『児童教育と演劇』表紙























年６月号，vol. 2, no. 6 ）においても、特集「学校劇の理論と實際」が組ま
れた。この特集には、新教育運動を推進していた教育者が様々な観点から寄
稿したのである（図２参照）。また、翌月号の『教育の世紀』（1924年６月号，
vol. 2, no. 6 ）では、世界の新教育の糾合をめざした新教育連盟（New 
Education Fellowship, 1921－1966）の機関誌『新世紀（The New Era）』17 を
16　小原国義『学校劇論』イデア書院，1924（1923年初版），p. 1.
17　新教育連盟の創設者のベアトリス・エンソアについては、Yoko Yamasaki, An Eastern progres-
sive: Seishi Shimoda as a conduit of innovation between UK and Japan, 武庫川女子大学『言語
文化研究所年報』（2017, pp.18-19）を参照されたい。

























育に於ける劇に付いて」教育の世紀社『教育の世紀』1924年7月， vol. 2, no. 7, pp. 102-110.
19　この訓示・通牒は、俗に「学校劇禁止令」とも言われてきた。南元子「児童劇・学校劇におけ




21　冨田博之『演劇教育』国土社 , 1958, p. 147.















kyoren.sakura.ne.jp/enkyoren.html  （accessed 11 April 2000）
23　この約3年後には、第一次使節団の提言がどのように生かされているかとの調査・補足を目的
にした第二次アメリカ教育使節団による報告書（1950年9月22日）が出ている。
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たのは、実は、勅任視学官のエドモンド・ホームズ（E. G. Holmes, 1850－
29　Way, B. Development through Drama（Longman, 1967, 岡田陽他訳『ドラマによる表現教育』
玉川大学出版部，1977）　参照。
30　一般社団法人　日本演劇教育連盟刊行の雑誌『演劇と教育』参照。
31　Peter Cunningham and Yoko Yamasaki, Space and Time in the Creative Curriculum: Drama and 
education in two island nations in the early twentieth century, Espacio, Tiempo y Educación , v. 
5, n. 2, Julio-Diciembre / July-December 2018, pp. 11-33.





is and What Might Be － A Study of Education in General and Elementary 





義（externalism of the West）」と述べ、これに依拠した教育制度やカリキュ
ラムを徹底して批判した。それは下記の表１にまとめたとおり、教育の「現
状あるいは機械的服従の途（What Is or The Path of Mechanical Obedience）」
とタイトル化され、第二部は教育の「可能性あるいは自己実現の途（What 
Might Be or The Path of Self-Realisation）」と、教育の現状批判と改革への
途がテーマとなっている。そして、その改革の道しるべとして紹介されてい
るのが第二部の冒頭にあたる第４章である。そのタイトルは「ユートピアの





32　拙稿「E．ホームズの 「教育の新理想」 としての 「自己実現」概念－＜ well-being ＞と ＜























図３：What is and What Might Be の表紙
33　Edmond Holmes, What is and What Might Be － A Study of Education in General and Elemen-
tary Education in Particular － , Constable & Company, 1911, pp. 162-163.
34　Ibid., p. 157.
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What Is or The Path of Mechanical 
Obedience 
Part II 
What Might Be or The Path of Self-
Realisation
章タイトル 頁 章タイトル 頁
Chapter I 
Salvation through mechanical 
obedience 
3-41 Chapter IV 
A school in Utopia
153-194
Chapter II
Education through mechanical 
obedience




A familiar type of school








35　Mary Bowmaker, A Little School on the Downs, Woodfield Publishing, 2002, p. 76.
























41　Harriet Finlay-Johnson, The Dramatic Method of Teaching, London: James Nisbet & Co., Limit-
ed, 1911. なお、この著作は、翌年、アメリカの教育家のエレン・M・シール （?-1920） の編集
版が、シールの前書きを付して刊行された。Harriet Finlay-Johnson, Ellen M. Cyr （ed.） The 
Dramatic Method of Teaching, Boston, New York, Chicago, London: Ginn and Company, 1912. 
現在、1912年版は入手可能である。しかし、1911年版と1912年版では、使用されている写真
が異なっている。




















42　Harriet Finlay-Johnson, Ellen M. Cyr （ed.） The Dramatic Method of Teaching, Ginn and Com-
pany, 1912, p. 7.（霜田静志訳『劇化せる各科教授』日本教育学会，1923, p. 5.）本稿では、主に、
1912年刊行の版を使用するが、この版には収録されていない写真については、初版の1911年版
を使用する。また、本稿では霜田訳版の頁も併記するが、訳出は筆者による。
43　Ibid., p. 8.（邦訳，p. 5.）
44　Ibid., p. 106. （邦訳，p. 125.）
45　アレン・オーエンズ／ナオミ・グリーン著，小林由利子編『やってみよう ! アプライドドラマ
―自他理解を深めるドラマ教育のすすめ』（図書文化社，2010）参照。
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図６：The Dramatic Method of Teaching 内表紙
表２ 『劇化学習法』内容構成
章タイトル 頁 頁
Ⅰ．Introduction 3-17 Ⅶ．Literature 118-132
Ⅱ．The Teaching of History by Plays 18-43 Ⅷ．Geography 133-168
Ⅲ．The Adapted Play 44-55 Ⅸ． Arithmetic and 
Composition
169-177
Ⅳ．The Original Play 56-76 Ⅹ． Nature Study newly 
approached
178-186
Ⅴ．The Shakespearean Play 77-108 Ⅺ．Manual Work 187-190


















46　Harriet Finlay-Johnson, 1912, p. 23.
47　Harriet Finlay-Johnson, 1911, p. 30.　日常的によく使用する本は、図書館から持ち出して教室
に備え付けている。
48　Ibid., Frontispiece.
49　See Yoko Yamasaki, Developing citizenship: lessons from British progressives, Dramatic Method 
of Teaching by H. Finlay-Johnson （1912）武庫川女子大学大学院『教育学研究論集』 第10号，
2015, pp. 17-23.





























51　Ibid., p. 20. （邦訳，pp. 19-20.）
52　Ibid., p. 74. （邦訳，p. 81.）
























53　Ibid., p. 105. （邦訳，p.124.）
54　彼女は、「シェィクスピアの作品 [ は ]・・・子ども達の英語の能力を進歩させる。ディケンズ
の作品 [ は ]・・・家庭用の善の教科書として適切」と述べてもいる。Ibid., p. 120. （邦訳，p. 
144.）
55　Ibid., p. 106. ( 邦訳，p.125.)



























56　Ibid., p. 86. ( 邦訳，p. 96)















（Harriet Johnson Centre）が作られている。See https://www.sompting.org.uk/history-of-harriet-
johnson/ （accessed 09 May 2020）
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－85－
言語教育と学校劇

































































（Accessed 17 Dec. 2019）
71　玉 川 学 園　学 校 劇，https://www.tamagawa.jp/introduction/enkaku/history/detail_10796.html
（Accessed 17 Dec. 2019）
72　文部科学省『小学校学習指導要領解説 国語編』平成20年3月，p. 49.














































































































































































































































































































































































































はなし』（The Tales of Peter Rabbit, 1902）において、登場するウサギは、お
かあさんウサギと、フロプシー、モプシー、コットンテール、ピーター （Flopsy, 
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ピーターのみが人間の名前であることから、人間の子どもの要素が強調され
ている。これは、ポターの別作品『こねこのトムのおはなし』（The Tale of 
Tom Kitten, 1907） も同様で、登場するのは3匹の子ネコ、ミトン、トム、モ
ペット （Mittens, Tom Kitten, Moppet） と、母親ネコのミセス・タビサ・トゥ
イチット （Mrs. Tabitha Twitchit） であり、こちらも子ネコのうち主人公の
トムだけが、人間の名前を与えられている。姉妹・兄弟それぞれは個性が読













ウィン （Ursula K. Le Guin） の「ゲド戦記」シリーズに触れる。これは、「アー
スシー」という架空の世界を舞台にした作品で、そこには魔法や魔法使い、
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＜テキスト＞
Cushman, Karen, The Midwifeʼs Apprentice, Houghton Mifflin Harcourt, 
1995.
Le Guin, Ursula K, A Wizard of Earthsea, first published in 1968; Puffin 
Books, 1971.
Potter, Beatrix, The Tale of Peter Rabbit, Frederick Warne, first published in 
1902; 1989.
--, The Tale of Tom Kitten, Frederick Warne, first published in 1907; 2002.







































… Humpty Dumpty said, looking at her for the first time, ‘but tell me 
your name and your business.’ 
‘My name is Alice, but̶’ 
‘It’s a stupid enough name!’ Humpty Dumpty interrupted impatiently. 
‘What does it mean?’ 
‘Must a name mean something?’ Alice asked doubtfully. 
‘Of course it must,’ Humpty Dumpty said with a short laugh: ‘my name 
means the shape I am̶and a good handsome shape it is, too. With a 
name like yours, you might be any shape, almost.’ 
Lewis Carroll, “Chapter VI: Humpty Dumpty,” Through the Looking-




































している「創作ノート」（“Notes for The Ivory Tower,” 1914）を調べてみたい。




















































































































































































































































































































1800-1883. Robert Chambers, 1802-1871）による著作 Chambers’s Information 




Education: intellectual, moral, and physical の邦訳本が紹介され、いわゆる三
育論がもてはやされるようになる。この著作を訳した尺振八（1839-1886）は、
著者名に教育の言葉を加えス氏教育論とネーミングしている。






（Oscar Browning,1837-1923）による Introduction to the History of Educational 
Theories であった。それは、1887（明治20）年、山本義明訳で刊行され、そ
のタイトルとしては、『教育学説史 : 標註』 （牧野書房）と、啓蒙的な訳語が
選択されている。しかし、20世紀になると、教育を問う必要性が叫ばれ、教
育改革に関わる諸外国の思想が翻訳された。スウェーデンの社会思想家とし
て知られるケイ（E. K. S. Key, 1849-1926）の Barnets arhundrade を訳した
大村仁太郎訳編『二十世紀は児童の世界』（1906）やホームズ（E. G. A. 
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Ⅵ．言語文化研究所活動の概要　
2019－2020


























山﨑　洋子「言語教育と学校劇 －Dramatic Method of Teaching
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Ⅳ．The 80th Anniversary Symposium: “Linguistic Culture of Naming”:
　Ⅰ．The Opening Address Akira TAMAI
　Ⅱ．Part I The Lecture:
Naming in the Children’s Literature of English-Speaking 
Countries Yukiko FUKUMOTO
Part Ⅱ Symposium on “Linguistic Culture of Naming”:
A. Naming in the World of Literature, Art and Science:
１．Naming of Characters of Literary Works Akira TAMAI
２．On the Correctness of Name:
Reconsideration of Its Relation with Language,Thought and the 
World Hideo TOMINAGA
３．Naming in Education （Pedagogy）: Educational Problems and 
Translated  Terms Yoko YAMASAKI
B. Naming in the World of Everyday Language:
４．A View of Naming of Children Hideo SATAKE
５．Naming the ANPANMAN: The Relationship between Visual 
Image and Naming among Children Kaoru SHITARA
６．How to Nickname and to be Nicknamed Chiaki KISHIMOTO
Ⅴ．The Spring Seminar 2020：
１．The Opening Address Chiaki KISHIMOTO
２．The Lecture: Rafcadio Hearn and the Urashima-Taro Legend
 Akira TAMAI
（Cancelled because of COVID-19）
Ⅵ．The Outline of Activities of the Research Institute 2019-2020
Ⅶ．Editor’s Postscript
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